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A Understand the main drivers and context for the SEND reforms, including The Children and
Families Act 2014

A Explore the main changes relating to SEND, including definitions, processes, supporting
material and timescales

A Understand the purpose of the Education, Health and Care (EHC) Plan
A Explore the process of graduated response

A Familiarise themselves with local SEND arrangements, including:
A Levels of need including Early Help
A Banding Arrangements
A The Local Offer
A Tools available including the Pathway Plan template.

A Identify resources required to implement SEND reforms
A Develop an action plan.




Who’ s who?

Name, Role, School, Local Authority




The Children and Families Act 2014

Aadoption and children in care
Aaspects of the family justice system
Achildren and young people with special educatioeads (Part 3)

At he Office of the Children’s Col
Astatutory rights to leave and pay for parents and adopters
Atime off work for antenatal care

Athe right to request flexible working




Underlying Principles of the Code

A the views, wishes and feelings of the child or young person, and the
chi Il d” s parent s

Athei mportance of the child or you

participating as fully as possible in decisions, and being provided with
the information and support necessary to enable participation in those
decisions

Atheneed to support the child or vy
In order to facilitate the development of the child or young person and
to help them achieve the best possible educational and othe
outcomes, preparing them effectively fadulthood




The principles aim to support:

Athekparticipation of children, their parents and young people in deeision
making

Atheear ly identification of children
Intervention to support them

Agreaterchoice and control for young people and parents over support

Acollabotratiorbetween education, health and social care services to provide
suppor

Agigplquality provision to meet the needs of children and young people with

Aafocus on inclusive practice and removing barriers to learning

Asuccessfubreparation for adulthood, including independent living 4
employment




Main changes under new legislation

ALocal Authorities must publish

AAction and Action Plus are repl
Need

AIEPs now known as Individual Support Plans
A4 potential areas of SEN that may be identified

AEducation, Health and Care Plans (EHCP) replace statements of SEN
learning disabilitassessments

AProvision for young offenders with SEN

APlans should anticipate key transition points including transiti S\
adulthood e




l n | 1 ne with the Cod:

ADo everything they can to meetchild@m d young peopl e’ s S

ABEnsurethat children and young peoPIe with SEN engage in the activities of the
school alongside pupils who do not have SEN

A Designatea teacher to be responsible for-oodinating SEN provisierthe SEN
co-ordinator, or SENCO

APreparean SEN informatioreport setting outarrangements for the admission of
disabled children, the steps being taken to prevent disabled children from bein
treated less favourably than others, the facilities provided to enable access to the
school for disabled children and their accessibility plan showing how they plan to
Improve access progressively over tifhaks to Special Educational Needs and
Disability Regulations 2014)

AAppoint a member of the Governing body or a-salmmittee to have oversight
for SEN provision.




Special Educational Needs and Disability
Regulations 2014 requires schools to publish and

review annually:
1. thekinds of SEN that are provided for

2. Policiesfor identifying children and young people with SEN and assessing

heir needs, including the name and contact
(mainstream schools

etal

s of the SENCO

3. arrangementdgor consulting parents of children wit

t hem 1 n their chil d’

S

n SEN and involving
educati on

4. arrangementdor consulting young people with SEN and involving them in

their education
5. arrangements or assessing

assessment and review

: and reviewing
progress towards outcomes. This should include the op{aortunltles
avallable to work with parents and young people as par

of this



Special Educational Needs and Disability
Regulations 2014

6

arrangementdgor supporting children and young people in
movingbetween phases of education and in preparing for
adulthood As young people prepare for adulthood outcomes
shouldreflect their ambitions, which could include higher
education employment, independent living and participation in
soclety

the approach to teaching children and young people with SEN

how adaptations are made to the curriculum and the learning
environmentof children and young people with SEN




Special Educational Needs and Disability
Regulations 2014

9 the expertise and training of staff to support children and young
peoplewith SEN, including how specialist expertise will be secured

10 evaluatinghe effectiveness of the provision made for children and
youngpeople with SEN

11  howchildren and young people with SEN are enabled to engage In
activitiesavailable with children and young people in the school who
do nothave SEN

12 supportfor improving emotional and social development. This should
Includeextra pastoral support arrangements for listening to the views
of children and young people with SEN and measures to prevent
bullying



Special Educational Needs and Disability
Regulations 2014

13 howthe school involves other bodies, including health and social
carebodies, local authority support services and voluntary sector
organisations I n meeting chil dren an
supportingtheir families

14  arrangementdor handling complaints from parents of children
with SEN about the provision made at gwhool



Action Planning: Part



Chi Il dren with S




Children with SEN

AA child or young person has SEN if they have a learning difficulty or disabilit
which calls for special educational provision to be made for him.or her

AA child of compulsory school age or a young person has a learning difficulty
or disability if he or she:

hasa significantly greater difficulty in learning than thajority of
othersof the same age, or

hasa disablility which prevents or hinders him or her from making use
of facilities of a kind generally provided for others of the sam

agein mainstreamschools or mainstream pe$6 institution




Disability by definition: Equality Act 2010

...a physical or ment al-termuaru aubstantial n t
adverse effect on their ability to carryoutnormaltiagl ay act i v

Long term: a year or more
Substantial: more than minor or trivial

Includes sensory impairments such as those affecting sight or hearing,
and longterm health conditions such as asthma, diabetes, epilepsy, and

canceir.

EEUALITY




Areas of Special Educational
Need

(Give pointers for action rather than fit children into categories)




ACommunication and interaction
ACognition and learning
ASocial, emotional and mental health difficulties

ASensory and / or physical needs




In groups, identify which areas of difficulty
may be covered by the area you have been
given.




Communication and Interaction

Children with speech language and communication needs (SCLN)

have diffrculty 1 n c....... with ot
di fficulty sayi ng what they want
or they do not understand or wuse
profile for every child with SLC
may have d...... with one, some or
speech, | anguage aotr dsi.f..f.erent tiIr

Children with ASD are likely to have particular difficulties with social
| e, , which can |1 mpac.t on how t




Communication and Interaction

Chi

ldren with speech language and communication needs (SCLN)

have difficulty in communicating with others. This may be because
they have difficulty saying what they want to, understanding what is
being said to them or they do not understand or use social rules of
communication. The profile for every child with SLCN is different and
may change over time. They may have difficulty with one, some or all

of t
at d

ne different aspects of speech, language or social communication
Ifferent times of their lives.

Chi

Interaction, which can impact on how they relate to others

dren with ASD are likely to have particular difficulties with social




Cognition and Learning

Support for learning difficulties may be required when children learn at

a S ... . pace than their p...., even
di fficulties cover a w.. r ... of n
S ... . |l earning di fficulties (SLD)
Il n al | areas of the c...... and ass
Covivinennnn. , t hrough to p..... and
children are |1 kely to have

a physical di sab.ial i1ty or s ....




Cognition and Learning

Support for learning difficulties may be required when children learn at
a slower pace than their peers, even with appropriate differentiation.
Learning difficulties cover a wide range of needs, moderate learning
difficulties (MLD), severe learning difficulties (SLD), where children are
likely to need support in all areas of the curriculum and associated
difficulties with mobility and communication, through to profound and
multiple learning difficulties (PMLD), where children are likely to have
severe and complex learning difficulties as well as a physical disability o
sensory impairment




Social, emotional and mental health difficulties

Children may experience a wide r
whi ch m...... t hemsel ves I n many wa
wi thdrawn or 1 ..... , as wel | as di
b ....... These behaviours may refl
dlﬁlcultles such as anxiety or depression-isaiiming, substance
mi suse, e d ....... . or physi
Ot her c¢children may have di s
defi cit hyperactive disorde




Social, emotional and mental health difficulties

Children may experience a wide range of social and emotional
difficulties which manifest themselves in many ways. These may include
becoming withdrawn or isolated, as well as displaying challenging,
disruptive or disturbing behaviour. These behaviours may reflect
underlying mental health difficulties such as anxiety or depression, self
harming, substance misuse, eating disorders or physical symptoms that
are medically unexplained. Other children may have disorders such as
attention deficit disorder, attention deficit hyperactive disorder or
attachment disorder.




Sensory and/or physical needs

Some children require special educational provision because they have
disability whiclp ....arh ...them from making use of the ..........
facilities generally provided. These difficulties can be age related and
may fluctuate over time. Many children wath.. impairment (VDh ......
iImpairment (HI) or a muisensory impairment (MSI) will require
specialiss ...and/ore ..... to access their learning, or habilitation
support. Children and young people with an MSI have.a.....vision f
andhearingdifficulties.

Some children with a physical disability (PD) require additiona
ongoingsupport ance ..... to access allthe ............
avallabldgo theirp ....




Sensory and/or physical needs

Some children require special educational provision because they have
disability which prevents or hinders them from making use of the
educational facilities generally provided. These difficulties can be age
related and may fluctuate over time. Many children with vision
impairment (VI), hearing impairment (HI) or a msgtnsory impairment
(MSI) will require specialist support and/or equipment to access their
learning, or habllitation support. Children and young people with an
MSI have a combinatiaf vision anchearingdifficulties.

Some children with a physical disability (PD) require additiona
ongoingsupport and equipment to access all thgortunities
available to their peers.




Pupils who are making less than expected
progress may be those who:

A are significantly slower than that of their peers starting from the same
baseline

Afailt o match or better the child’s
Afail to close the attainment gap between the child and their peers
Arate of progress widerthe attainment gap




Provision for SEN In schools




Provision for SEN In schools

ASchools need to ensure “hi N

Al ncluding high quality differen:
di fferent from”

ASchools should assess skills on entry and make regular assessments «
progress

ASchools need to adopt the “grad:




High Quality Provision:

Aensuringdecisions are informed by the insights of parents and those
of children and young people themselves

Ahavinghigh ambitions and set stretching targets for them
Atrackingtheir progress towards these goals

Akeepingunder review the additional or different provision that is made
for them

Apromotingpositive outcomes in the wider areas of personal and social
development, anc

Aensuringthat the approaches used are based on the best po
evidence and are having the required impact on progress




The Graduated Approach

ASSess

Review Plan

Do




What do you think should be done at each
element of the Graduated Response and by
whom?




ASSsess

AThe teacher alongside the SENCo carries out a full analysis of the

chil d s needs taking I nto accoul
A Assessments by all teaching staff.
AThe chi d /| young person’s devel opm

and national data.

AViews, including concerns, from parents to be compared with schools own
assessment.

AThe views of the child / young perso
AViews of other external support.




Plan

AParents must be notified of the decision to provide SEN support

ATeacher and SENCo agree with the parents what support will be put in
place (e.qg. interventions, adjustments) and expected impact along
with a date for review.

ASupport and intervention should be outcome focussed.

AParents should be fully aware of support and interventions and ideally
reinforce these at home.




Do

AClass or subject teacher retains responsibility for working with the
child on a day to day basis, involving others who are usually involved.

ASENCo supports with implementation of plan, problem solving and
identifying emerging strengths and weaknesses.

AT A el
2.




Review

AThe review must take place at the timescale previously identified.
AAIl those involved must contribute towards the review.

ASupport must be revised in light of progress towards outcomes.
AEHC Plans must be reviewed as a minimum every 12 months.




SEND Support

Level of Support
EarlyYears Local Offer

Enhanced Local Offer

Supporting Documentation

IndividualSupport Plan / Pathway Pla

Reviewed Individual Support Plan
Pathway Plan or use of Pathway Plar
not already Iin place

(Possible use of Early Help Assessm

(May meet threshold for Education,
Health and Care Plan)




The Education, Health and Care
Plan

The new code of practice anticipates that more children with SEN will
achieve their outcomes without the need for an EHC Plan




Education, Health and Care Needs
Assessments and Plans

Alf a provider has taken relevant and purposeful steps to identify, asses
and meet the needs of a chil d a
they can bring the child to the attention of the LA by requesting an
EHC needs assessment.




EHC Assessment

AThe LA will gather information about:
A Education
A Health and care needs
A Desired outcomes
A Special educational, health and care provision.

A parent, representative from school, or young person over the age of 16 can request
EHC Needs assessment.

Special Educational Provision should be provided through an EHC plan. For children wr
are within 1 or 2 years of starting school ideally the EHC plan should be prepared during
this period to support transition to school.




The Education, Health and Care Plan (EHC Plan)

AOutcome focused
AContributed by all

AReviewed as a minimum every 12 months for children over the age of
5 and every 36 months for those under the age of 5.

AReviews from Year 9 upwards must focus on preparation for
adulthood.




EHC Plan Contents

ASection A: The views, interests and aspirations of the child / young
person and his or her parents.

ASection B: The child / young pe

ASection C: The child / young p
SEN.

ASection D: the child / young pe
SEN or disabillity.

ASection E: The outcomes sought for the child / young person.
ASection F: The special educational needs provision required.
ASection G: Any health provision required.




EHC Plan Contents

ASection H1 and H2: Any social care provision required.

ASection I: The name of the educational establishment to be, or actually
attended, by the child / young person.

ASection J: Personal Budget details.

ASection K: Advice and information gathered during the EHC needs
assessment process.




Regional Plans




Sources of Support




The Local Offer (Section 30)

ASets out the provision (education, health and social care) that the
Local Authority expects to be available for disabled children and young
people and those with SEN.

AShould be developed in partnership with all agencies, parents and
children.

AShould also be used as the basis for review of outcomes identified
joint commission arrangements.




Other sources

ACouncil for disabled children
ANational Parent Partnership Network
ASpecial Education Consortium
AMaking ourselves heard

APreparing for adulthood
Alndependent Support

AEarly Support

(Every Child Matters Agenda)



Personal Budgets

a !Personal Budget is an amount of money identified by the local
authority to deliver provision set out in an EHC plan where the parent
or young person is involved in securing thaN2 JA a A 2 Y €




Personal Budgets

AThey are optional for families and they have a right to request them
when an EHC plan is put in place or reviewed.

ALocal Authorities must offer them when children.

AAmOl_Jnts are usually identified through resource allocation or local
banding arrangements.

AWhen funding relates to educational provision the LA must ensure the
educational establishment identified can deliver on the provision
before allocating the budget.

AFunding for SEN provision is likely to include money from the schools
SEN budget and may also include money from LA.




Timescales for Implementation




By September 2014 Lo

AHave published their initial, accessible Local Offer.

AHave ensured there is a range of independent advice and support available
to children, young people and their parents.

AHav_e_ ensured local early years settings, schools and FE colleges are in a
position to be able to implement changes.

AHave a plan setting out how children and young people with SEN will be
transferred to EHC plans by April 2018.

AHave a ceprdinated educational, health and care assessment process in
nlace.

AHave and EHC template in place.
AHave a policy detailing scope of the personal budget offer.




After September 2014 Local Authorities
mu s t

AWork with new entrants to the system to ensure EHC plans are issued
within 20 weeks when needed.

AEnsure all children with statements are transferred onto EHC plan by
1st April 2018

AContinue to review the Local Offer




By September 2014 Educational
Establ i shments must

AEnsure they fully understand the26 SEND Code of Practice
AEnsure they publish the annual SEN information report
AContributed to the development of the Local Offer




After September 2014 Educational
Establ i shments must

AContribute to the development of the Local Offer

AReview children and young people on Action and Action Plus and put
In place SEN support. These children should be transferred to SEN
support by the end of the spring term 2015.

ARecord all those who need SEN provision in the school census.




Early Help

Early Help means providing sSupf

any point Iin a child’ s |1 fe, fr
teenage years. Providing Early Help is more effective in promoting the
wel fare of c¢children than

Working Together 2013




Action Planning: Part 2!



